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	1. · Lesson 5  - Teaching Reading, Speaking & Listening
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	2. Introduction
Productive language skills  are speaking and writing; these are the ways we create English.
Communicative Language Teaching gives particular emphasis to the conversation, the skill that
most students want when they enroll in EFL classes. They want to speak English when traveling,
on the telephone, with colleagues, and on the job. Creating meaningful contexts for speech for all
students from true beginners to near-fluent international executives is always a priority for EFL
instructors.
Writing is a more challenging skill for teachers and learners — the high degree of accuracy and
complex structures in writing cause some students to avoid practicing this skill. However,
universities and international businesses often require English writing competence. This module
offers ideas on how to help students attain their goals in productive skills.
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	3. Review of the  Language Systems
As you saw in Module Three, every language has four systems: lexis, or vocabulary, grammar,
function, and phonology, that a learner has to master to use the language fluently. In order to help
the learner to accomplish this, the teacher should focus on all the four systems in the classroom.
Speaking and writing, termed 'productive' skills because they are more active in nature, and
reading and listening, termed the 'receptive' skills because they are considered more passive in
terms of what a student produces.
Also, there are many other skills that students need: specific study skills and learning to interact
and work with others and deal with cross-cultural issues, for example.
While a balanced approach to language skills is ideal, the reality is that emphasis is usually given
to speaking and listening because, in the everyday world, we spend more of our time talking and
listening than we do reading and writing.
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	4. As David Nunan  wrote in Motivation (1991), “Success is measured in terms of the ability to
carry out a conversation in the (target) language.” It follows that teachers must design
strategies to allow their students to be successful and to speak. Nevertheless, no single area of
language systems or skills exists alone. We need a vocabulary to speak, read, and write, and we
have to pronounce clearly - enough so others can understand us when we speak. We learn a
new language to communicate, whether that communication takes the form of talking with
friends, reading the information on the back of a cereal box, or writing a memo to a colleague at
work.
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	5. How We Teach  the Language Skills
In addition to our knowledge about language systems and language skills, we have to know how
to teach them. Experienced teachers in the communicative approach have a strategy for teaching
the systems and skills in class. It's based on taking what students already know and then building
upon that information. As we've mentioned before, except perhaps for the first day of class of a
group of absolute beginners, most of your students will know something about the English
language.
They'll have seen signs, advertising, and movies in English, listened to English lyrics in music,
communicated via e-mail in English, so they can make some very useful contributions in class
which the teacher should incorporate with all levels of students, from beginners to advanced.
There is a fairly standard approach to work in the conversational approach classroom termed
Presentation, Practice, Production (PPP) that can be used to introduce all of the language skills.
There are other effective strategies for lesson planning, which we encourage you to investigate
after mastering this basic approach.
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	6. Presentation refers to  the introduction of a teaching point in class. This is for any language skill
and often means eliciting or giving examples of the teaching point in a context that shows the
meaning. During this stage, the main flow of information is from the teacher to the students,
especially in lower level classes. The direction of communication (T->S, S->T, S->S) is called the
classroom interaction pattern.
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	7. Example for a  beginning level:
The teaching point is "Where are you from?" (“Where,” “you are,” and the question order “are
you” have been taught. From is the new concept).
The teacher begins by saying, "I'm from the United States," emphasizing “from” while pointing to
the U.S. on a world map.
"Kazuhiro is from Japan, Marie is from France, and where is Isabella from?"A student
responds:"She is from Venezuela."
Teacher: "Correct."
For a more advanced level in business English:
The teaching point is: “Organization of businesses”
Teacher: "Hasan, tell me about the organization of your company.”
Hasan: "The Directors are responsible for planning and sales strategies.
The managers are responsible for production and supervision of the work
staff."
7
 


	8. Teacher: "Great. Emir,  and in your company?"
Emir: "In our company we have a more lateral management structure where there's more sharing
of responsibility. No one group is in charge of a specific section. Committees with representatives
from each are in charge of specific areas or tasks."
Teacher: "Great! Thanks! Now, we've just heard two ways to describe the act of managing: ‘be
responsible for’ and ‘be in charge of.’ Let's take a look at these."
8
 


	9. Practice means the  use of the teaching point in a 'restricted' practice exercise of some sort.
An example of 'restricted practice' is a drill or an exercise that allows the students to practice the
new form in a somewhat intensive manner. Typical examples are repetition drills and question
and answer drills, as well as others.
At this stage, the interaction is between the teacher and the students and among students.
Example:
The teacher continues with the questions introduced in the first example above in the
presentation stage. Teacher uses all of the names of the students in a class. The students
practice with the teacher-initiated questions until everyone can handle the new word "from" in
both questions and responses.
Teacher: "Kazuhiro, where is Marie from?"
Student: "Marie is from France."
Teacher: "Good! Kazuhiro, ask Marie "Where is …." (you could point to another student to
indicate who to ask about).
Kazuhiro: "Marie, where is Juan from?"
Teacher: "Perfect Kazuhiro. Juan, ask Isabella."
9
 


	10. In pairs, the  students could complete a fill-in-the-blank exercise that is a conversation using the
language from the presentation. The blanks provided in the sentences would require language
that was being 'worked on', such as "Where are you___?" etc.
Production is the stage in which students should now take the target language and demonstrate
that they can use it on their own without any direct control from the teacher. These include tasks
that require the students to use the target language in problem-solving activities, such as written
exercises, information gap exercises, or role-plays. By now, the teacher can exit the activity and
allow the interaction to be between the students, either on a one-to-one basis or in small groups.
The teacher passes out a list of famous people from around the world. The students, in pair-
work, have to ask and answer questions about George Bush, Tony Blair, Penelope Cruz, and
other well-known movie stars, singers, politicians, etc. The teacher monitors the work each pair is
doing. Then, in the larger group, they ask and answer students other than their partner the same
questions. The teacher corrects afterward.
It is essential to keep in mind that it is always the goal of our work in class to make the students
independent of the teacher so they may use their new language on their own. This is the reason
why the production stage is so important!
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	11. Teaching Speaking
You have  already seen significant aspects of the techniques we use in teaching speaking. They
are the same ones used in teaching all of the skills. These are eliciting (covered in module2),
correcting errors, engaging students in presentation, restricted practice, and then production
work through a logical approach like PPP. Included in teaching speaking are the sub-skills (or
competencies) that are used to help evaluate and/or, to give a focus to your students for
improvement. These are pronunciation, vocabulary, fluency, grammar, and communicative
competence.
For example, a student may speak grammatically well but speak so slowly to be correct that the
listeners' interest is lost. This learner could focus on developing fluency rather than accuracy. You
could advise your student to elect a time every day when his/her goal is to practice speaking
faster, not pausing so much, or getting rid of “ums,” and to not worry about accuracy.
Some students rely on a set of phrases they know accurately and always use them, so they are
not actively expanding their oral vocabulary. You could encourage those students to use a new
word or new phrase every day. Pronunciation issues also have to be addressed for students to
develop fluency.
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	12. Oral fluency development  following these techniques are based on a carefully planned approach
in the classroom, whether we are dealing with beginners or advanced level students. A teacher
merely cannot walk into the classroom and ask, "Well, what do you want to talk about today?"
Even if you bring in a topic but fail to plan how to introduce the ideas, structure, and vocabulary,
you're going to get stares and maybe a few sincere efforts from a student or two, but limited
success. Your students don't have enough information to proceed with speaking about the topic.
You, the teacher, will end up lecturing on the subject because none of the students can
participate!
How can we avoid failures like this in a conversation class? Preparation is the key!
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	13. Before you try  to conduct a conversation class, you need to think about some issues
that will affect the outcome of your class:
! Have you kept the level of your class in mind when choosing the topic?
! Have you chosen a topic that will appeal to your students' ages and interests?
! Is the topic culturally appropriate?
! How about the timing? Will it require more than one class?
! Have you thought about the problems your students will have with pronunciation, grammar,
vocabulary, etc?
13
 


	14. Presentation
Depending on the  level, this can involve different techniques. The function of all the presentation
techniques below is the same: we are doing a "warm-up." We've already seen how eliciting and
giving examples to show what we're talking about (the context) can help your students
understand what the topic will be. There are other techniques we use in a presentation, but in
most cases, the interaction is a teacher to student.
✦ Pre-teach the material — cover critical vocabulary, grammar, or structures that may be new to
your students. You can also introduce the topic itself in a different form, in a survey, or on a
worksheet that gets your students thinking about the topic. This could be done in pair-work,
with the pairs reporting their results to the group as a whole.
✦ Introduce pictures, graphs, realia, use the freeze-frame on a video, etc. that will stimulate
interest in the topic.
✦ Bring in newspapers and magazines with headlines or photos related to the topic.
✦ Relate the topic to your students' lives. One of the most effective techniques in the ESL/EFL
classroom is to personalize the topic. What do people enjoy talking about more than
themselves? This is one of the most natural and effective techniques that you can use in the
ESL classroom and should be a standard technique.
✦
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	15. Practice
This stage allows  students to work on exercises, for example, on handouts from the teacher. The
exercise contains the introduced vocabulary and grammar/structure to enable the student to
become familiar with these before going on to the next stage.
Information-gap activities: This is one of the most important techniques used in the ESL/EFL
classroom. This is based on the idea that in real communication, one speaker has specific
information to transmit to another who does not have the same information.
In the classroom, we create these information gaps by allowing one student to have certain
information and his/her partner to have additional or different information. Therefore, these are
usually done in pair-work. The students have to exchange ideas by speaking to exchange this
information. Examples include:
Comparison of similar pictures or drawings that differ by 5 to 10 items. Each student in a pair has
an image. Sitting back-to-back or with a barrier between them so the partners can't see each
other's picture, the students have to describe their picture to their partner and discover the
differences by describing, asking questions, etc. (see Teacher Resources for an example).
• One student acts as a travel agent with the costs of hotels, airfares, etc. His/her partner
wants to take a vacation and has some possible destinations listed down. The student who
wants to take a vacation asks the travel agent about the costs of hotels, accommodations,
airfares, etc.
15
 


	16. One student wants  to sell his/her car. His/her partner asks questions to find out its condition,
whether it has ever been in an accident, mileage, etc.
Role-play: Another commonly used technique gives the students a chance to improvise based on
what they've learned in the presentation stage. You can provide the students with roles,
characters, situations, etc., either verbally or on cards. Be ready to assist those who may be shy
and feel awkward in the activity.
Interviews: Come up with lists of questions the students have to ask each other in pair-work or in
a mingle, in which the students get out of their chairs and move about the room interviewing
many or all of the other students in class. To make this more challenging, have the students
come up with the list of questions themselves and exchange their lists with other students.
16
 


	17. Surveys: Like interviews,  these can be scored to see what “category” the students fit into.
Afterward, students can discuss whether they agree or disagree with the results.
Games: There are a variety of these that focus on the conversation. Students often forget their
inhibitions with speaking English because they are having so much fun.
Also, students can be called on to discuss the results of these activities. After completing the
interviews, for example, the students could discuss their findings. Or, after completing the
surveys, students could review whether they agreed with the results and why or why not.
Remember to structure the discussion carefully so that students can participate fully. Don't just
say "Let's discuss the results." For example, for a student interview activity, you might say, "After
the interview, be ready to tell us two things your partner told you that surprised you."
17
 


	18. Teaching Writing
Why is  writing often called the last skill to teach in the ESL/EFL classroom? There are many good
reasons why teachers and students alike would rather not spend so much time on writing these
days.
! Many feel it's the least communicative of the skills (meaning we spend much more time
communicating verbally today whether it's face-to face or on the phone).
! It can take a long time (when people would rather be speaking).
! We don't write as much today as we used to.
! A lot of students just don't like to write!
But writing is necessary, and for a lot of very important reasons!
! Writing is necessary for business people: letters, reports, memos, etc.
! Writing is necessary for college bound students to pass their TOEFL test essay section and
to function well in their university classes.
! Writing is great for detailed work following reading and listening work (see Receptive Skills in
Module Six).
! Writing helps students confirm their understanding of vocabulary and structure that may be
less secure in conversation.
! Writing is great reinforcement and can be fun!
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	19. How do we  teach writing?
There are two ways, generally speaking: through product or process approaches. By producing a
product, such as writing tasks for beginners and business letters for more advanced level
students, students are mostly doing guided writing. Process writing is the more creative
approach, focusing on essays and compositions, and is also called “fluency development” or
“free practice.” Take a look at the chart below to see how writing assignments evolve with
language development.
Steps for teaching product writing (remember that writing classes also follow the PPP approach):
1. Provide a sample product/sample writing.
2. Students analyze the layout.
3. Students, with teacher guidance, think about the structure culturally. The use of an
introduction, development, and conclusion using direct logic may not be the same from
culture to culture. Some may find American business letters too cold and direct, for example,
and need to understand why we use this form and not something more flowery or elaborate,
as other cultures may prefer.
4. Students decide on standards, formal or informal.
5. Make changes or adaptations to the original.
6. Produce a result similar to the original.
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	20. Steps for teaching  process writing:
1. Develop ideas, brainstorm.
2. Organize rough notes.
3. Write a first draft.
4. Edit the first draft.
5. Re-write and produce a second draft.
6. Edit the second draft.
7. Proof the second draft.
Having looked at these, let's look at some techniques to teach writing. Below is a list of guided
writing tasks that progressively get harder, which you can use with lower-level students,
progressing to higher-level students. Beginners usually focus on sentences, intermediates
paragraphs, and advanced learners' essays (linking paragraphs).
Just like speaking, there are sub-skills within the skill of writing. You can hone in on the
challenges to your learners by focusing on the sub-skills of punctuation, spelling, grammar (word
order, subject-verb agreement), organization of content, such as thesis statements and topic
sentences, up to following the essay format of introduction, body, conclusion, transitional
sentences, etc.
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	21. Jumbled Sentences: students  have to unscramble sentences and put them into an order that
makes sense.
Picture Dictation: Describe a scene sentence by sentence; repeat 2 or 3 times; students draw
the scene as they hear it described; have students check the picture in pairs; students explain
what's in the pictures; they can continue the story if you wish; students then write the story and
perhaps personalize it by adding something about themselves in their version.
There are many types of dictation exercises that can be great fun and very effective techniques
for teaching writing. Besides, there is the added aspect that it integrates all of the skills, really
testing the listening and comprehension skills of your students. Also, if you're in a location where
photocopying isn't readily available, this is a great activity.
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	22. Build a Story  Exercise: Put a sentence on the board. Have a student come up with the next
sentence in a story. A second student contributes a third, etc. until there is a complete story on
the board. Students can then read the story out loud, copy it, and change the story to fit their
ideas by changing the characters, location, or ending.
Strip Stories: Similar to the above, the sentences are photocopied onto a sheet of paper, the
individual sentences are cut into strips and mixed together in an envelope. Give one set in an
envelope to a pair of students and let them assemble the story in the correct order. They can add
to the story or change the ending as they like.
Descriptions: In pairs, have students describe in writing a beautiful picture, or their most exciting
experience. They can also respond to music, describing the mental images it creates.
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	23. Application Forms: Have  the students fill in application forms for an ideal job, a prestigious
school, etc. where they have to write a brief paragraph why their application should be
considered.
Different Story Perspectives: Hand out a short story with several characters in it. Tell the
students to re-write the story from the perspectives of the various characters and see how they
differ from the main character's perspective.
E-mails: Write E-mails and letters, both formal and informal, practicing salutations and different
formalities of writing.
Requesting: Write to request information from an organization. When students receive the
information, it's a great reward to see the effects or results of their efforts.
Surveys: Write survey questions and conduct the surveys on a group of people.
Paragraph Completion: Complete paragraphs with different kinds of supporting details, such as
physical description, example, statistic, fact, or personal story.
Write an autobiography: Have the students write their life stories, or write a biography of a
person that they know or know about.
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	24. Conclusion - Part  One
Among all of the language systems and language skills that you'll be working within your ESL/
EFL class, there is no one system or skill that exists in isolation. We know that all of these need
to be worked with and that none can be ignored.
Even though the emphasis in a Communicative Approach classroom is speaking, our students
cannot develop fluency in the language without knowledge and ability in all of the systems and
skills. Therefore, it is the responsibility of the ESL/EFL teacher to become familiar with all of them
to assist students best.
A Presentation, Practice, Production approach is a standard approach in the ESL/EFL classroom.
When it, or a similar systematic and logical approach, is employed ina classroom, your students
will be properly prepared to move on to independent work, which is always our goal for them.
Conversation and Writing, while sometimes different in their appeal to our students, are both
important. Even though we may use most of our teaching time focusing on speaking, writing has
its role to play as well and is vitally important for some of our students.
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	25. Teaching Listening
Teaching listening  is important for many reasons. Students have to get used to listening to
English if they are going to develop fully in the language. This means being able to understand a
conversation on the phone, people speaking with different accents in English, or focus on a
speaker with background noise. Ideally, students should feel as comfortable with them as they
are listening to their native English speaking teacher. Likewise, students can watch a video or
movie and catch the meaning of an expression they've never heard before.
Indeed, for the student who goes to a university in an English speaking country, successful
participation in class depends on accurate listening skills. Equally, for a businessperson
communicating via English as a Foreign or Second language, taking an active part in a meeting
in English means being able to listen to and comprehend what people are saying at the moment
without continually asking for clarification of meaning.
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	26. Studying listening is  distinct from the other skills of speaking, reading, and writing. One reason is
that listening work can be overwhelming unless the teacher has taken the time to provide
thorough preparation beforehand to make the listening work student-friendly, with logical,
sequential steps to attainable goals.
This means - students are equipped with some tools to help them figure things out during the
work. Without those tools, students can easily become uncomfortable with the listening task and
even panic or just give up due to the difficulty and frustration they encounter when presented with
many unknowns and few of the usual clues they typically have in conversation and reading work
to help with comprehension.
For example, suppose you have a listening exercise that is a recorded conversation on a
cassette tape. Without the benefit of gesture and body language that we usually employ to aid in
communication, your students will naturally find comprehension more difficult. Telephone
conversation is a challenge for the same reasons.
In addition, as native speakers, we use a lot of forms in conversation that students don't normally
learn, such as incomplete sentences, one-word questions, and hesitations (uh, you know) that
contribute to the complexity of the spoken language. These are less of a problem in a face-to-
face situation because, again, students have expressions and body language to guide them.
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	27. What can we  do to lessen the frustration and make students more comfortable with listening to
work that involves a tape player or other audio equipment?
✓ One of the strategies is to make sure you have some audio recording or videos prepared, so
your students can hear what they need to be listening to.
✓ Identify the skills being practiced with an objective or a reason for listening. If the students
understand the purpose, they can apply previous knowledge and learned strategies to the
activity. Your instructions may include, for example, "Listen for the question words" or "What
words does the speaker use?" Sub-skills that are often the objective for listening are:
✓ Is the work appropriate? Are you using appropriate materials for beginners? For example,
are you using current pop songs with language that is too difficult or, rather, something
created and designed for this level? On the other hand, you'll want to provide your advanced
level students with more authentic types of materials to challenge them appropriately.
✓ The next strategy is critical: the teacher's preparation. Have you actually listened to all of the
songs/recordings, if you're using one? Are you familiar with the contents, accents, and
defects so you can make your students aware of these? Have you thought about difficulties
with structure and vocabulary that students may encounter?
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	28. ✓ Most importantly,  students should be completely prepared for what they are going to hear.
Students need to be ready to listen to a topic and should never be exposed to a listening
task "cold turkey". The teacher can do this by eliciting information about the topic, showing
pictures, having the students predict what they will hear, as we typically do to introduce any
topic or activity.
✓ Make sure the students listen to the audio more than just once. If you are playing a video,
you'll play it once to establish the general content and then two or three more times to work
on getting details. If you are doing a dictation, you'll want to repeat each sentence two or
three times, so students are comfortable with what you are saying.
✓ Another strategy to keep in mind is that with the initial listening, content is more important
than language! "What's the general idea?" "What is she talking about?" "Do you agree?"
"What's your opinion?" These types of questions are more important than knowing exactly
what is uttered. Otherwise, listening activities would be considered a test for students, and
this works contrary to your purpose.
✓ Last, use different strategies with later listenings, in which the teacher may do more detail
work with the specifics of the language. By this point, students should be comfortable
enough with the task to deal with these aspects of the work without so much stress. Then
after the listening work is completed, don't just drop it. Try to incorporate the practice into
other formats or activities: dialogues, role-plays, discussions, or survey work!
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	29. Types of Listening  Activities
Simon Says (physical commands work well with younger students)
Picture Dictation
Dictate sentences that students use to create a picture. Afterwards, have students show pictures and describe
what they've drawn.
"There's a girl sitting under a large tree. She's reading. In the distance are beautiful mountains covered with
snow. There are birds in the sky, and the sun is shining. In front of the girl is a small river that is flowing.
Fish are jumping out of the water. The girl's cat is watching the fish."
Checking off Items
Students write the category words and put a check under the classification of the word they hear.
"Hi. I'll have a Coke, please, and a ham sandwich. My husband will have a cup of coffee, the fresh fruit
platter, and some cottage cheese, please. And my little girl would like a glass of orange juice, a
cheeseburger, and French fries. And if it isn't too much trouble, could I ask for some water for our dog in the
car?" "Food" "Drink”
True/False
After working with an audio passage or after the teacher has read a passage out loud, ask true or false
questions.
Detecting Mistakes
The students will be shown a picture. They hear a passage describing that picture. They need to circle parts
of the picture that do not match the listening.
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	30. Teaching Reading
There are  many reasons we teach reading in the EFL/ESL classroom. People need to be able to
read for their careers, for study purposes, and pleasure. Reading provides models of correct
grammar and form. It offers richer vocabulary and more complex structures than are available in
casual conversation.
On the other hand, the many graded reading selections available allow the teacher to focus on
targeted vocabulary and structures appropriate for classes at any level. Reading can introduce
interesting topics into class, stimulate discussion, excite imaginative responses, and be the
catalyst for fascinating lessons! Finally, reading connects well with the other language skills: it
forms a springboard to language.
Students do two types of reading in English: extensive and intensive reading. Extensive reading
usually helps to develop a general idea of the topic. There is little emphasis on individual words
and sentences, and the reader gets caught up in the general flow of the piece. An example of this
would be reading an ad in a magazine without interest in the details. Intensive reading is typically
done in small sections or sentences when students need to understand information or language
in detail. An example of this might be a court summons, which you would read with great interest
in the details!
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	31. What kinds of  things should students read? Many educators agree that authentic materials are
preferable because this is what students will be reading in the real world. For beginners,
however, this may be a bit difficult, except for things like menus, timetables, signs, and basic
instructions. Otherwise, beginners will usually be given readings based upon the course content
of their program and specially designed to reflect their vocabulary level and, most importantly,
their abilities in grammar.
In most schools, readings for higher-level students can be found in their EFL/ESL textbooks.
These tend to be articles from magazines and newspapers that are of interest. Teachers can also
bring in their own articles and stories.
Reading, just like listening, is classified as a receptive skill. Does that mean it is a passive
exercise in class? Absolutely not! It's remarkably active in encouraging learning. Most of the
principles of teaching reading are similar to what we just saw in teaching listening, the other
receptive skill that requires active work.
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	32. ✓ First, like  listening (and all the other skills and sub-skills), students need to be actively
involved in the reading process. If they are not interested, there won't be much success for
all of your efforts as a teacher. For example, you could ask your students if the specific topic
in the reading is something they have experienced or know about from their country. Or, you
could ask for some other examples of the topic to get them to recall other knowledge to
apply to this lesson. Techniques like these are valuable in aiding comprehension and
retention of material.
✓ Knowing why the students are reading is a motivator. Students should always have a
purpose for reading, and, often, the sub-skill objective dictates the purpose for reading. Sub-
skills for reading include:
o Skimming (reading quickly for the main idea)
o Scanning (reading quickly for specific ideas)
o Recognizing the organization of texts: introduction, thesis, topic, etc.
o Distinguishing conjecture versus fact
o Summarizing
o Learning new vocabulary from context
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	33. ✓ Another factor  in keeping your students' interest is to make sure that the level of the reading,
the focus of the sub-skills, and the topic are appropriate for your students' abilities and
preferences. A topic of business English is probably not suitable for younger learners.
Likewise, a fairytale won't be ideal for company executives. Distinguishing conjecture versus
fact is not for beginners, as reading menus and short texts are not practical for advanced
readers.
✓ As in listening, students need to be involved with the content of the reading text or passage
and not just the individual vocabulary words. Vocabulary and grammar are in the reading;
students need to be able to express how they feel about what they are reading as well as
understand the other aspects of the reading. Remember what we said about reading being a
catalyst for fascinating class lessons. Use reading to evoke student responses.
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	34. ✓ Students always  need to be prepared before they read anything. Merely having them open a
book and read is a guaranteed prescription for failure. Just as with listening, students need
to be made aware of what they are going to read with warm-up exercises for vocabulary,
grammar, and any other new aspect (such as a cultural point) before reading. Prediction is
frequently used to encourage students to think about what they will be reading. If students
are unable to make predictions, teachers can supply hints to help the process.
✓ Lastly, use different strategies with the reading, just as you do with listening activities. Exploit
the work to the fullest so that students never just read through a passage, answer a few
comprehension questions, and go on to the next. Do a role-play or debate based on what
students read.
✓ Have the students create surveys based on their readings and a discussion after that to
discuss results, etc. Take note that large group discussions rarely work unless set up
carefully and started with pair-work or small group work before the group gets together as a
whole. Remember, variety in exercises and work maintains interest and prevents boredom.
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	35. How does the  teacher approach the reading lesson? Here is a good format.
Introduction
! Introduce the topic by eliciting information, looking at pictures, and initiating a conversation.
! Pre-teach vocabulary and structures that the students will encounter in the reading. This can
be done in a handout and pair-work to acquaint the students with new material before it is
encountered in the reading. Have the pairs “report” their results on the work to the group,
where everyone's results can be compared and discussed.
! Direct the students’ reading by asking a gist question about the main idea of the passage.
Often it is possible to tie your gist question to ideas and predictions made in your
introduction: “Let’s see if the writer agrees with Marta and James about the importance of
first impressions.”
! Students read the article either out loud or silently. There are benefits of both approaches,
with the former focusing more on the pronunciation of language and the latter focusing more
on comprehension of language.
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	36. ! After the  reading, give the students more detailed work to help with mastery of the
information. Examples include:
o True/false questions
o Yes/no questions
o Either/or questions
o Word search (find a word that means...in the text)
o Student-to-student questions about the reading
Types of Reading Activities
! Predicting: students look at the title and any subtitles and predict what that text or article will
be about, or the students read the first and last paragraphs and predict the content of the
text.
! Have the students read the title and scan the article for related vocabulary.
! Divide the class into groups. Have each group work with a section of a reading and draw a
picture (make sure the reading lends itself to picture description). Then together each group
describes the picture. The reading of the complete text follows.
! Divide the class into small groups. Give each group the reading. Each group will read it and
create comprehension questions that they will ask the other groups.
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	37. ✓ Students have  to match topic sentences with the paragraphs from which they came or match
supporting sentences to topic sentences.
✓ Aural cloze: The teacher reads a passage, or the students listen to a tape. The students
have the text of the listening with gaps and fill in the gaps with the missing words.
✓ Jumbled stories/strip stories. Photocopy a text. Cut it into sections or sentences. Place in an
envelope. Have pairs of students reassemble these into their proper order.
✓ Jumbled paragraphs. Similar procedure to the one above but with paragraphs that have
been photocopied, cut out, and jumbled together. Pairs of students or groups have to
reassemble them in the correct order.
✓ Have students in groups read personal ads from the newspapers, decipher the abbreviations
for one, and tell the other students what kind of a person this is. Then try to find matches
among the other individuals the class has described.
✓ Have students read the weekend or cultural section of a newspaper and decide upon the
kinds of things they'd like to attend or see: movies, dance, concerts, museums, while
considering the time, dates and prices that are suitable for them.
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	38. ! Students read  a recipe or an article about a type of food. They can make a dish and bring it
in to class. This can be done in groups so there can be a variety, and they all share each
other's recipes.
! If you're reading a long text over several days, have the students summarize what they know
about the text so far at the beginning of each lesson.
! Come up with an idea of your own!
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	39. Conclusion
In this module,  we have looked at the listening and reading skills and found that while both are
classified as 'receptive', neither can be considered 'passive'. The steps for teaching them are
very similar, as students need extensive preparation before tackling listening or reading tasks.
This is critical in listening because students are often overwhelmed when they don't have the
usual cues to help them figure out the meaning. It also benefits the students when the teacher
develops these activities to the fullest and incorporates them into the class in every way possible.
We also saw that standard steps involve a warm-up to get the students focused and interested,
pre-teaching of pertinent information and vocabulary, then listening to or reading the material and
general CCQ's or gist questions. Finally, a teacher uses detailed CCQ's and activities that are
student-centered to conclude the work.
! You’re probably thinking that this lesson was particularly long. It does, however,
contain plenty ideas for games & activities, which are invaluable in the classroom.
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	40. Instructions:
Well done. You  have just completed Lesson 5 of your TEFL course.
Please now return to your TEFL home page to register for the Lesson 5 Quiz and assignment.
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